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Background 
[bookmark: bau0010-profile]A recent decade has witness a growing interest in affective factors such as emotion and motivation in Second Language Scquisition (SLA) shaped by the progress of Positive Psychology (Dewaele, 2023; Dewaele & Saito, 2024; Li, 2020; Li & Li, 2023; Pawlak et al., 2024). Specifically, the academic discipline has increasingly shifted its attention from static models of motivation to their dynamic and situated nature, viewing motivation as a contextually responsive process that fluctuates across learning tasks and social interactions (Kruk & Kałużna, 2025; MacIntyre & Vincze, 2017). In this dynamic view, learners are not passive recipients of instruction but active agents who interpret feedback, monitor their progress, and regulate their effort in response to both internal emotional states and external affordances (Dewaele & Meftah, 2024; Yu & Liu, 2024). The integration of emotional and motivational perspectives has significantly deepened our understanding of language learning, revealing it as a process that is inherently both cognitive and emotional (Huang et al., 2025; Peng & MacIntyre, 2025; Zhao & Wang, 2025). In international Chinese education settings, where learners navigate multiple linguistic identities and cross-cultural expectations, these dynamics become especially complex and consequential, shaping academic achievement, well-being, identity, and long-term persistence (Zhao et al., 2023).  
In parallel, the field of SLA has undergone a profound transformation driven by the rapid progress and integration of digital and artificial intelligence (AI) technologies (e.g., Sora, ChatGPT, Doubao, and DeepSeek). These innovations have diversified learners’ access to linguistic input but also fostered unique affective and interactive learning processes that can enhance and constrain the effectiveness of language learning (Lai & Sundqvist, 2025; Liu & Zhao, 2025). Intelligent chatbots, emotion-aware feedback systems, and personalized AI tutors can improve language skills, enhance self-efficacy, and promote autonomy, yet they may also introduce new challenges such as overreliance, diminished authenticity, or algorithmic bias (Lai & Sundqvist, 2025; Liu et al., 2025). Recent studies also shown that emotional constructs (e.g., enjoyment, burnout, and boredom) play a pivotal role in shaping individuals’ engagement with technology and influencing the quality of their learning experiences (Liu et al., 2025). Another salient construct closely associated with emotion, and often regarded as its subtle counterpart, is motivation. A substantial body of research has documented its facilitating role in sustaining learners’ persistence, engagement, and success in AI-assisted language learning. Meanwhile, the emergence of Positive Psychology within SLA has offered new theoretical and empirical perspectives for exploring the interplay between affective and motivational factors (Dewaele, 2023; Li & Li, 2023; Pawlak et al., 2024). Frameworks such as the EMPATHICS model and the control-value theory have provided valuable insights into how positive constructs can be leveraged to maximize learning success. Empirical evidence has illustrated that both emotion and motivation play essential roles in shaping the processes and outcomes of technology-enhanced language learning and teaching. These new ecologies require rethinking how emotional and motivational processes are activated, sustained, and regulated when learning Chinese as a second or foreign language (Huang & Zhang, 2025; Zhao & Wang, 2025).
However, prior research has predominantly concentrated on English language learning, studies that integrate emotion and motivation in technology-enhanced Chinese language learning contexts are still notably limited. Given the distinctive linguistic complexity, cultural diversity, and technological mediation of international Chinese education, it is crucial to build a more comprehensive understanding of how affective and motivational forces interact and evolve within technology-enhanced learning environments. This special issue therefore seeks to bridge psychology, linguistics, and educational technology to illuminate how emotion and motivation jointly shape learners’ engagement, persistence, and well-being in the digital age.

Aims and Scope
This special issue aims to advance interdisciplinary inquiry into emotion and motivation within technology-enhanced international Chinese education. We welcome conceptual, empirical, and methodological studies that examine affective and motivational processes in digital-mediated learning environments, drawing from educational psychology, applied linguistics, teacher education, and technology-enhanced learning research. Submissions may address learners, teachers, or stakeholders, and may employ quantitative, qualitative, mixed-methods, or computational approaches. Topics of interest include, but are not limited to:
1. Emotional and motivational dynamics in AI- or other technology-enhanced Chinese language learning.
2. Teachers’ emotions, motivational beliefs, and professional well-being in digital learning environment.
3. Motivation and self-regulation in hybrid or mobile learning contexts.
4. The role of affective computing and emotion analytics in technology-enhanced learning contexts.
5. Cross-cultural comparisons of emotional and motivational adaptation among international Chinese learners.
6. Interventions and pedagogical designs that foster positive emotions, and sustained motivation.
7. Institutional, ethical, and policy implications of affective-motivational research in AI-mediated education.

Important Dates
- Abstract submission due: 15 Jan, 2026
- Initial notification: 30 Jan, 2026
- Full manuscripts due: 15 April, 2026
- Revised manuscripts due: 15 June, 2026
- Publication date: September 2026

Submission Instructions

We accept submissions written in English or Chinese. English articles should be around 8,000 words and Chinese articles 10,000 Chinese characters (inclusive of notes and references).  For formatting requirements, contributors are invited to review online the journal’s style guide and recent publications at www.clt-international.org. Questions about this special issue and submission of abstracts and full manuscripts should be sent to guest editors at fwhuang@stu.pku.edu.cn (Fangwei Huang) and xianzhao@nju.edu.nz (Xian Zhao). 
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相关背景
过去数十年来，动机研究从以特质为中心的静态模式逐渐转向情境化、动态化的研究视角 (Kruk & Kałużna, 2025; Zhao et al., 2023)。从Gardner的社会教育模式到Dörnyei的二语动机自我系统，研究者揭示了态度、价值观与自我相关因素在维持学习努力中的关键作用(Dörnyei, 1994; Gardner, 1988)。同时，“情绪转向”(emotional turn)的到来使研究者重新认识到学习情绪在二语学习中的重要地位(Lemmings & Brooks, 2014; Li, 2025)。越来越多的实证研究表明，愉悦、焦虑、自豪或倦怠等情绪与学习动机相互作用，共同影响注意力分配、认知加工与语言学习表现(Li & Li, 2023; Dewaele & Meftah, 2024)。
在这一转变下，情绪与动机不再被视为独立变量，而是相互耦合的动态系统并在二语学习进程中呈现相互依存、协同演化的特征(MacIntyre & Vincze, 2017; Zhang & Huang, 2025)。这种双向互动关系也促使研究者不仅将情感与动机视作一种稳定特质，更将其理解为随学习任务与社会互动不断调整的响应过程(Li, 2020; Zhao et al., 2023)。二语学习者通过情感反馈进行自我监控与学习管理，使得情绪调节、动机调控与自我调节学习共同构成维持长期投入的心理机制(Dewaele, 2023;Li & Han, 2024)。特别是在国际中文教育场景中，学习者需协调多重语言身份与跨文化期待，这种动态过程不仅影响学业成就，更关乎心理福祉、文化认同与长期坚持(Huang et al., 2025; Zhao et al., 2023) 
与此同时，技术增强学习环境的兴起重构了国际中文教育的情感、动机和学习生态(Zhao & Wang, 2024)。人工智能辅导系统、移动学习平台与自适应技术以前所未有的方式改变着国际中文学习者的认知投入、反馈接收与主体性建立(Huang & Zhang, 2025)。智能对话机器人可缓解学习焦虑、提升自我效能感，个性化路径设计促进学习自主，但技术中介也可能引发学习主体性衰减和算法依赖等新挑战(Liu et al., 2025; Xu & Lai, 2024)。此外，面对智能技术的深度介入，国际中文教师的角色也在悄然转变。他们不再仅是知识的传递者，更是学习者情感与动机调节的共同体建构者与引导者(Gong et al., 2018)。国际中文教师的专业发展也亟需整合技术伦理意识、情感支持策略与动机调控支架，从而在技术增强学习生态中重构教学主体性、人文价值与情感温度。这些新型生态要求我们重新思考国际中文教育研究中不同主体的情绪及动机要素的影响机制、维持路径与调节策略。
尽管开始有研究者探索国际中文学习者学习过程中的学习情绪、动机及文化适应性(Huang et al., 2025; Zhao & Wang, 2024)，但系统整合情感、动机与技术三维度的实证探索仍显不足。鉴于国际中文教育场域的文化语境多元性及教育技术中介特性，构建技术增强环境中国际中文教育情景下情感和动机研究的系统认知框架具有重要的理论与现实意义。

征稿主题
本期专栏旨在推动技术增强环境下国际中文教育的情感动机跨学科融合研究。通过汇聚应用语言学、教育心理学、教师发展与智能教育技术等多领域视角，我们期待具有理论突破性与方法创新性的研究投稿。具体议题包括但不限于：
1.	人工智能与技术增强中国际中文学习者的情绪体验与动机演变
2.	数字课堂中国际中文教师的情绪体验、动机信念与职业福祉
3.	混合与移动学习场景下国际中文学习者的情绪和动机调节策略
4.	情感计算与学习分析技术在技术增强环境中的创新应用
5.	国际中文学习者情感动机适应的跨文化比较研究
6.	培养学习愉悦感、心理韧性与持续动机的教学干预设计
7.	智能教育中情感动机研究的制度伦理与政策启示

时间节点
· 摘要提交：2026年1月15日
· 接受通知：2026年1月30日
· 全文提交：2026年4月15日
· 修改稿提交：2026年6月15日
· 刊出日期：2026年9月

稿件体例
论文可用英文或中文撰写，篇幅限8000英文单词或10000汉字（含注释及参考文献）。文稿格式要求请参阅期刊体例及近期刊出的论文，网址： www.clt-international.org。有关本期专刊的诸项事宜请洽专刊主编黄芳炜(fwhuang@stu.pku.edu.cn)和赵忺(xzha950@aucklanduni.ac.nz )。
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